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Abstract 
Our research tries to identify the perceptions regarding the counseling needs of the gifted children from the 
point of view of the teachers and of the parents. The main objective is to find out which are the core counseling 
needs of the gifted and also the opinions` differences between the two groups (teachers and parents) and within 
group in terms of other indicators. Another objective is to identify how the work experience with gifted 
influences the perception of the counseling needs for gifted children. The method is a survey for the 
identification the teachers’ and parents’ perception upon the specific counseling needs of the gifted. The results 
enable us to make some proposals in order to raise the impact of differentiated assistance through counseling 
for gifted and talented. 
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1. Introduction 
The worldwide literature point out a myth about giftedness and the unique special needs of the gifted 
children: they do not need special assistance because they have a special gift. The psychological and pedagogical 
research broke this myth and bring out the counseling issue for the gifted children. The gifted counseling needs are 
sustained by the psychological and pedagogical research of the last 50 years. The counseling for gifted children 
requires some answers to the questions like the following: Are the experiences of the gifted children different from 
those of regularly children? The social-emotional development of the gifted differs from the one of normal children? 
Has the gifted child unique social and emotional needs? The literature presents some answers: the gifted children 
have different experiences due to their exceptional capacities; the giftedness is experienced as „the feeling of being 
different” and this could be hidden (as a coping modality in order to meet the survival needs and to fulfil their social 
goals) (Cross, 2005); the gifted children have a deeper emotional life which requires specific opportunities for 
nurturing and cultivating. (Clark, 1988). Ryan,J.,2001 presents the unique social and emotional needs of the gifted 
children: they are feeling different, alienated and lonely in a world with different visions and values”(Webb, 1982, 
 
* Corresponding author. Tel.: +40744520373; fax: +40230520465. 
E-mail address: iadina@usv.ro  
Open access under CC BY-NC-ND license.
© 2009 Published by Elsevier Ltd. 
Selection and/or peer-review under responsibility of Dr. Zafer Bekirogullari of Y.B. 
Open access under CC BY-NC-ND license.
616  Aurora – Adina Ignat / Procedia Social and Behavioral Sciences 12 (2011) 615–618
apud Ryan, 2001); they are more emotional sensitive regarding their own feelings and the feelings of others, they 
could have a high level of psychological pain, they have high level of morality and idealism (Clark, 1983 apud 
Ryan, 2001). Yoo & Moon (2006) demonstrate the necessity of differentiated counseling services for gifted people 
and also the specialized training in the gifted counseling 
2. Method 
2.1. Participants 
The sample comprised 641 subjects, 556 out of them were teachers and 85 were parents. The teachers are 
from five different regions of Romania and the parents are from the same region. In terms of gender 469 teachers 
were females and 78 were male; in terms of specialization 265 were humanistic teachers, 103 were sciences 
teachers, 127 were primary teachers and 52 were school counsellors. The parents sample comprises 17 men and 68 
women. 
2.2. Objectives and hypothesis 
Our investigation tried to figure out some answers for the following questions: What are the specific 
counseling needs of gifted children? Are there any differences among the needs perception from teachers’ and 
parents’ perspective? Is there a difference regarding the counseling needs perceptions in terms of the teachers’ work 
experience in gifted education? Is there any difference regarding the  counseling needs perception in terms of 
teachers’ specialization? 
2.3. Instrument and variables 
The investigation is done through the survey regarding the teachers’ training needs and the data are 
analyzed using statistical approach. The questionnaire is developed through a Likert scale in five dimensions and the 
respondents should have chosen the extent in which they consider one specific counseling need for gifted children 
(scale from 1- very low to 5 - very much). The analysis and the data interpretation were done by SPSS 15.0 for 
Windows. The variables of the study: the dependent variables are counseling needs of the gifted: needs regarding 
the evaluation of the aptitudinal potential (intelligence testing; talent evaluation; career interest evaluation; general 
personality evaluation); orientation needs: (talent development planning, career planning, school guidance, parents 
guidance); specific needs (emotional development, social development, emotional adjustment, social adjustment, 
peer relationships, stress management, relationships within school, relationships within family, belongingness to a   
disadvantage family, the loss of one member of the family, isolation, depression, perfectionism, uneven 
development, disabilities); needs for training in the field of gifted education (teachers training, school counselors 
training, educational programs for parents); problems which require counseling services (emotional problems, 
behavioural problems, learning problems, communication problems, social problems); teachers perception regarding 
the specific counseling needs for the gifted; parents perception regarding the specific counseling needs for the 
gifted. The independent variables are: the group (teachers and parents); specialization (humanistic, sciences, 
counseling, primary education); the work experience with gifted (with experience and lack of experience). 
3. Results 
In order to verify the hypothesis about the differences between teachers and parents regarding their 
perception of counseling needs for gifted we used Independent-Samples T test with independent variable group 
(teachers versus parents) and as dependent variables the indicators of counseling needs. The results based on the 
statistical analysis show a statistical significance (p d 0.05) between the two samples regarding their perception 
about the following counseling needs: career planning [t (629) = 2.485, p  0.05], guidance for parents [t (633) = 
2.411, p  0.05], emotional problems [t (622) = 2.022, p  0.05], behavioural problems [t (622) = 2,026, p  0.05], 
learning problems [t (618) = 3.813, p  0.05] and social problems [t (613) = 2.385, p  0.05]. So, the teachers 
considers that these needs are specific to the gifted children in a greater extent as the parents do.  
Aurora – Adina Ignat / Procedia Social and Behavioral Sciences 12 (2011) 615–618 617
Table 1. Means, SD, and T Test results for mean comparison among groups teachers and parents, for counseling 
needs 
Variable Mean Standard 
Deviation 
T test results 
Career planning          teachers 4.12 0.89 t (629) = 2.485, p = 0.013 
                                    parents 3.86 1.00 
Guidance for parents  teachers 4.31 0.82 t (633) = 2.411, p = 0.018 
                                    parents 4.02 1.04 
Emotionals problems teachers 4.28 0.83 t (622) = 2.022, p = 0.046 
                                    parents 4.00 1.24 
Behavioral problmes  teachers 4.41 0.73 t (622) = 2.026, p = 0.046 
                                    parents 4.17 1.08 
Learning problems     teachers 4.06 0.94 t (618) = 3.813, p = 0.000 
                                    parents 3.55 1.14 
Social problems          teachers 4.12 0.91 t (613) = 2.385, p = 0.019 
                                    parents 3.79 1.18 
In order to verify that the work experience with gifted children influence the perception regarding the 
counseling needs we applied the T test for independent samples using as independent variable the work experience 
with gifted children: yes/no and as dependent variables the counseling needs. 
Based on the statistical analysis we obtained significant differences (p d 0.05) between teachers with work 
experience in the gifted education and the teachers without work experience with gifted regarding the following 
counseling needs: training for teachers [t (526) = 2.572, p  0.05], educational programs for parents [t (526) = 
2.479, p  0.05] and social problems [t (529) = 3.054, p  0.05](Table 2). The teachers with work experience in the 
field of gifted education take into account these needs in a greater extent compared with the teachers without any 
work experience with gifted children. 
Table 2. Means, SD and T -test results for mean comparison of counseling needs in terms of variable the work experience with gifted children 
Variables Mean Standard 
Deviation 
T test results 
Training for teachers work experience 4.48 0.71 t (526) = 2.572, p = 0.010 
               no work experience 4.31 0.72 
Educational programs for parents   t (526) = 2.479, p = 0.014 
                                    work experience 4.56 0.70 
                        no work experience 4.38 0.77 
Social problems        work experience 4.20 0.90 t (529) = 3.054, p = 0.002 
                     no work experience 3.94 0.89 
We figure out that the presence of the work experience with gifted children could give relevant information 
regarding the professional training needs and the parents assistance. The results confirm the specific of the 
counseling for the gifted children: the addressing to the teachers and the parents in the same extent as to the gifted 
children 
The study sought to find out if there is any effect of the variable specialization upon the teachers’ perception 
regarding the counseling need for gifted. We have applied ANOVA One Way, having as independent variable 
specialization and as dependent variables the counseling needs. Based on the statistic analysis we found out that 
there are significant differences regarding the specific counseling needs presented in the following table. 
Table 3. ANOVA One-Way results regarding the effect of the variable specialization upon the counseling needs 
perceptions 
Variables F p 
Inteligence testing  F (3,539) = 4.585 p = 0.004 
Career interest evaluation F (3,540) = 3.259 p = 0.021 
Emotional development F (3,540) = 5.844 p = 0.001 
Social development F (3, 541) = 6.826 p = 0.000 
Emotional adjustment F (3,539) = 4.789 p = 0.003 
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Social adjustement F (3, 542) = 6.386 p = 0.000 
Peer relations F (3,541) = 4.483 p = 0.004 
Educational programes for parents F (3, 523) = 2,781 p = 0.040 
Behavioral problems F (3,533) = 2.172 p = 0.014 
Social problems F (3, 526) = 4.191 P = 0.006 
In order to verify what groups present significant differences we have applied the t test Bonferroni. The results 
show a significant difference between the counseling specialization and the others like primary teaching, humanistic 
and sciences. Thus, the counsellors consider the counseling needs such as emotional development in a greater extent 
than the humanistic teachers [t(314)=3,75, p<0.05], than the sciences teachers [t(151) = 4.0 p<0.05] and than the 
primary teachers [t (174)=3,38 p<0.05]; regarding the social development, the counselors consider it more important 
than humanistic teachers do [t(314)= 3,08, p<0.05] than sciences teachers [t(151)= 4,61 p<0.05] and than primary 
teachers [t(175) = 3,07 p<0.05]. There are also significant differences for emotional and social adjustment, peer 
relations, behavioral problems, social problems, educational programs for parents which show a better perception 
regarding these specific gifted counseling needs at the level of the counsellors compared with others. We obtained 
that the counselor are more aware about the counseling needs such as emotional and social development and 
adjustment, and less interested in needs such as intelligence testing and career interest evaluation than the teachers 
from other academic fields. This enable us to consider the counselors as an important human resources for 
development the counseling programs for gifted children in order to contribute to their social – emotional 
development. In the same time, the personality evaluation being a common task for them, the counselors are less 
interested in these needs. 
4. Conclusion 
The results show differences between teachers and parents regarding their perception upon the counseling needs 
for the gifted, and also significant differences between teachers who have experience in working with gifted children 
and those who do not have this kind of experience. Thus the teachers are more aware than the parents about the 
specific counseling needs; also, the more experienced in gifted education the teachers are the more aware of their 
need of professional training in gifted education they are. We found out that there are differences of perception 
regarding the gifted counseling needs in terms of specialization, and the counselors are more aware about this 
specific need. This enable us to propose the development of the differentiated counseling services and also the 
development of the training program in gifted counseling. These results are consonant with some results of the 
international research which consider that specialized gifted counseling services are a necessity recognized by 
teachers, counselors, headteachers and parents as well. (Moon, Kelly, Feldhusen, 1997). The counsellors could be a 
great resource for the development of the gifted counseling services within Romanian educational settings. 
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